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Teaching and Learning

This policy was first agreed in March 2014 after a period of consultation with staff and governors.

Bradworthy Primary Academy

Teaching and Learning

Autumn 2019
Our ethos is the key to every aspect of our work.

It sets out our educational philosophy and is the basis of everything that we do and everything that we are trying to achieve.

If you haven’t read our academy’s ethos please put this document down and do so now !

Our overall aim is simple but challenging:

We want our children to develop a life long love of learning.

To experience the joy of trying wonderful new things and the achievement and fulfilment that comes from this.

We believe this is best achieved through a love of teaching.

This document does not provide a set of rules and regulations for those who are involved in the development of our children to follow.

Rather it provides a starting point for what should be an exciting journey.

“I was born excited”

Mark twain
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“Ever tried? Ever failed? No matter. Try again. Fail again. Fail better”. 
Samuel Beckett

“I imagine a school system that recognizes learning is natural, that a love of learning is normal, and that real learning is passionate learning. A school curriculum that values questions above answers…creativity above fact regurgitation…individuality above conformity.. and excellence above standardized performance….. And we must reject all notions of 'reform' that serve up more of the same: more testing, more 'standards', more uniformity, more conformity, more bureaucracy.”

Tom Peters

The Curriculum

Our curriculum comprises all of learning and experiences which we provide for our children.

In addition to the core of experiences and activities which are based within the context of the school’s day and environment we recognise the vital importance of extension.

We believe in, and are committed to, the need to provide access to the “Wider World” and the opportunities for learning and development which are available there.   

By implication the publication of any curriculum will involve a base of knowledge and activities and their coverage, however we recognise that “simple coverage” is of much less importance than the processes involved whilst this is happening.

Our aim is to develop committed and active learners not individuals who simply know a lot of facts.

We live in a World where knowledge is increasingly instant and in a society where it available to all. 

The challenge is to develop people who want acquire knowledge, who want to question and understand what they find out, and moreover who have the desire, ability and wisdom to act usefully upon it.  

We recognise our responsibility to provide a curriculum which is:

· broad and balanced;
· stimulating and creative;
· promoting of spiritual, moral, cultural, mental and physical development;
· preparation for the opportunities, responsibilities and experiences of later life;

· based within the historical and cultural contexts of our own society and rooted in the wider World which we are a part of.

The National Curriculum is an important document and although, as a academy, we do not have any statutory requirement to follow this we do recognise it as an essential source of inspiration and guidance and this document is set within its context.

Our Curriculum is structured in the following way:

Core Areas –

· English

· Mathematics

· Science and Technology

· Computing

Other Areas –

· Art and Design

· Foreign Languages

· Geography

· History

· Religious Education

· Sport and Health

· Music

· Personal and Social Education

Members of staff with Class responsibility have responsibility for planning, preparing and reviewing an annual programme of study which outlines the curriculum as it relates to the children in their care.

They are also responsible for the completion of an annual “provision map” which plans and records the various additional activities and experiences that students experience. 

As professionals members of staff with Class, or group, responsibility are free to structure and organise their own teaching and work, and that of those under their supervision, in whatever way they deem most appropriate to meet the development needs of those in their care. 

This document provides guidance and advice which relates to the following areas:

· Inclusion

· The Learning Process

· The Learning Environment

· Curriculum Coverage

· Planning

· Teaching

· Measuring Success

· Marking and Feedback

· Assessment and Target Setting

· Record Keeping and Reports

Members of senior staff are responsible for ensuring an appropriate, broad and balanced, range of activities and experiences for children as they progress through the academy.

An outline of the academy’s curriculum will be published on its web-site annually. 
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Inclusion

“Shoot for the moon. Even if you miss it you will land among the stars.”
Les Brown
We should set high expectations for every pupil, planning stretching work for pupils whose attainment is significantly above the expected standard and for those who have low levels of prior attainment or who come from disadvantaged backgrounds.

We should use appropriate assessment to set targets which are deliberately ambitious and ensure that all pupils have access to learning experiences which are challenging, stimulating and creative.
We recognise our duty under equal opportunities and inclusion legislation and all activities and experiences will be planned so that they are accessible to all pupils regardless of their needs, abilities and background. 

As needed, and appropriate, this will involve support from either additional adults or specialist equipment.
The Learning Process

“Science is organised common sense, where many a beautiful theory was killed by an ugly fact.”
Thomas Huxley
A good scientific theory specifies a set of rules that determine what can and cannot happen to some portion of the World. It must allow predictions to be made that can be tested by observation. If the predictions are shown to be false, the theory is wrong and must be replaced. If the predictions are in accord with observation the theory survives.  

The following process applies to all aspects of learning and development.

It encourages both learner and teacher to think about processes.
What we’ve said about science can be applied to everything.

Thinking is Everything.
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Develop Skills and Acquire Knowledge
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Ask Questions and Develop Ideas

Consider and Test These

Draw Conclusions about How Successful these Ideas Are

Think Again

Develop New Skills and Knowledge

In the past the focus of education has often been based on remembering and understanding. These are in fact lower level thinking skills.

The challenge is to reach the top of the pyramid where we are in the realm of creativity.
Higher Level Thinking Skills
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Lower Level Thinking Skills

The Learning Environment

“Man is a child of his environment.”

Shinichi Suzuki
The creation of a positive, supportive and purposeful environment for our pupils to learn and develop in is essential, and perhaps the biggest single factor in achieving successful outcomes.

If children are happy, productive and creative when they are at school they will learn more effectively and outcomes will naturally be much stronger. 

The most important factor to consider when thinking about the environment that we provide for our students is how well they facilitate the development of thinking skills.

Thinking Skills are the mental processes we use to do things like: solve problems, make decisions, ask questions, make plans, pass judgements, organise information and create new ideas. Often we're not aware of our thinking - it happens automatically - but if we take time to ponder what's going on then we can become more efficient and more creative with our minds. 


Thinking about thinking is called Metacognition. It can involve planning, monitoring and evaluating your use of the following cognitive skills:

Cognitive Thinking Skills 

	Information Gathering:
· Sensing – seeing, hearing, touching

· Retrieving – memory skills
	Basic Understanding:
· Organising gathered information

· Forming concepts

· Linking ideas together
	Productive Thinking:
· Using information and understanding

· Creating, deciding, analysing, evaluating


Clearly it is for individual members of staff, as professionals, to set up, organise and, within the constraints of the school budget, resource their teaching areas as they deem most appropriate.

When doing so they must consider the extent to which the environment that they are creating is developing a “thinking classroom” and to what extent this integrates with this whole school approach to teaching and learning.

Thinking about the following questions will aid this:

What are we trying to do ?

· Teach learners how to think and learn

· Discover, value and use learner’s thinking skills, learning styles and multiple intelligences profiles

· Combine the best new educational practices with the best traditional ones

· Build and enrich learning relationships

Why are we bothering with all of this ?

· Because learners need flexible skills more than knowledge

· Because future economic & life success depends on skills and creativity

· Because everyone learns in a unique way 

· Because education must prepare learners for an exciting but uncertain future

· Because of Article 13a, UN Convention on the Rights of the Child

How are we going to achieve this ?

· By matching teaching styles to learning styles

· By valuing each learner for what they do well

· By educating for skills, attitudes and values as well as knowledge

· By preparing learners for their futures not our pasts

· By valuing, supporting and resourcing all educators

What if .....

· All learners were engaged, excited and interested in their lessons?

· 'School' evolved to match different lifestyles and different learning styles?

· Teachers had time to enjoy their profession and real opportunities to thrive?

· There was only one initiative and it was called "Learning"?

“There are two ways of being creative. One can sing and dance or one can create an environment in which singers and dancers can flourish.”

Warren G Bennis
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“The best thing for being sad," replied Merlin, beginning to puff and blow, "is to learn something. That's the only thing that never fails. You may grow old and trembling in your anatomies, you may lie awake at night listening to the disorder of your veins, you may miss your only love, you may see the world about you devastated by evil lunatics, or know your honour trampled in the sewers of baser minds. There is only one thing for it then — to learn. Learn why the world wags and what wags it. That is the only thing which the mind can never exhaust, never alienate, never be tortured by, never fear or distrust, and never dream of regretting. Learning is the only thing for you. Look what a lot of things there are to learn.” 
T.H. White, The Once and Future King
Curriculum Coverage

“Education is not the filling of a pail, but the lighting of a fire.”

William Butler Yeats

The following aims will form the basis of our teaching and learning and are the “bedrock” on which a pupil’s development is based.


There is no apology in repeating the tenet that the successful education and development of our pupils is not a matter of curriculum coverage but is based upon the process involved and the way that they go about learning.

“It ain’t what you do, it’s about the way you do it.!”
Melvin “Sy” Oliver and James “Tummy” Young

Key in all of this is the concept of creativity and as we start to get in to the small detail of the curriculum this can easily be lost. We believe that this must not happen if we are to best facilitate the development of the pupils in our care.

Creativity in learning is far more than painting keywords, dancing times tables or role playing the three states of matter. These may well be valuable activities but creativity in learning goes much further: creative thinking, creative problem solving, building a creative learning environment and the nurturing of a creative learning community.

Creativity is the process of making something new that an individual hasn't been made before – for example a painting, an idea, a solution, a relationship or a new dance move. It is a set of beliefs and attitudes as much as it is a toolbox of skills and knowledge. A creative outlook leads naturally to high quality classroom activities carried out by creative learners.
There are a number of principles of creativity:

· A belief that creative potential is inside everyone and can be found everywhere

· A belief that creativity can change things and improve things

· A belief that mistakes are to be celebrated, learned from and used

· A belief that creativity can be a natural response to pain, suffering and boredom

· An attitude of positivity towards surprising and unexpected events

· An attitude of openness to new ideas and experiences when they appear

· An attitude of ‘smart risk-taking’

· An attitude of non-judgement

· An ability to actively seek out new ideas and experiences

· An ability to see familiar things in new and different ways

· An ability to use both analytic and holistic thinking

· An ability to make, think or do things that haven’t been made, thought or done before


'Imagination is more important than knowledge.' 
Albert Einstein

English

“Literacy is a bridge from misery to hope. It is a tool for daily life in modern society. It is a bulwark against poverty, and a building block of development, an essential complement to investments in roads, dams, clinics and factories. Literacy is a platform for democratization, and a vehicle for the promotion of cultural and national identity. Especially for girls and women, it is an agent of family health and nutrition. For everyone, everywhere, literacy is, along with education in general, a basic human right.... Literacy is, finally, the road to human progress and the means through which every man, woman and child can realize his or her full potential.” 
Kofi Annan
In English we aim to ensure that all pupils:
· read easily, fluently and with good understanding

· develop the habit of reading widely and often, for both pleasure and information

· acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken language

· appreciate our rich and varied literary heritage

· write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences
· develop a love of creative language and a willingness to experiment with content and presentation to achieve dramatic effect
· use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas

· are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate
Spoken Language

There is great importance in pupils’ development in spoken language across the whole curriculum – cognitively, socially and linguistically. Spoken language underpins the development of reading and writing. The quality and variety of language that pupils hear and speak are vital for developing their vocabulary and grammar and their understanding for reading and writing. 
Teachers should ensure the continual development of pupils’ confidence and competence in spoken language and listening skills. 
Pupils should develop a capacity to explain their understanding of books and other reading, and to prepare their ideas before they write. They must be assisted in making their thinking clear to themselves as well as to others and teachers should ensure that pupils build secure foundations by using discussion to probe and remedy their misconceptions. 
Pupils should also be taught to understand and use the conventions for discussion and debate.
All pupils should be enabled to participate in and gain knowledge, skills and understanding associated with the artistic practice of drama. Pupils should be able to adopt, create and sustain a range of roles, responding appropriately to others in role. They should have opportunities to improvise, devise and script drama for one another and a range of audiences, as well as to rehearse, refine, share and respond thoughtfully to drama and theatre performances.
Pupils should be taught to:

· listen and respond appropriately to adults and their peers

· ask relevant questions to extend their understanding and knowledge

· use relevant strategies to build their vocabulary 

· articulate and justify answers, arguments and opinions

· give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings 

· maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to comments 

· use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas

· speak audibly and fluently with an increasing command of Standard English

· participate in discussions, presentations, performances, role play, improvisations and debates

· gain, maintain and monitor the interest of the listener(s)

· consider and evaluate different viewpoints, attending to and building on the contributions of others

· select and use appropriate registers for effective communication.

Reading

There are two aspects to reading.

Reading words involves decoding unfamiliar words and the recognition of familiar words. This is underpinned by the understanding that letters on a page represents the sounds in spoken language.
This is why phonics is a key part of the teaching of reading to pupils when they start to read.

Comprehension draws on the knowledge of vocabulary and grammar, as well as knowledge of the World.

Comprehension skills develop through experience of discussions with adults, including reading and discussing stories, poems and non-fiction. 
Pupils must be encouraged to read widely so that they develop knowledge and develop a love of reading.

Reading allows pupils to develop their vocabulary and feeds imagination, “opening up a treasure-house of wonder and joy for curious young minds.”

Reading widely will naturally have a beneficial impact on a pupil’s writing.

Writing

Writing is fundamentally concerned with composition which involves pupils forming, articulating and communicating their ideas, structuring and organising them effectively for a reader 

This requires clarity, awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary, spelling, grammar and punctuation. Writing also depends on fluent, legible and, eventually, speedy handwriting.

It is important to give children the opportunity to plan, revise and evaluate their own writing as well as the writing of others.
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Mathematics

“The highest form of pure though is in mathematics.”

Plato
We aim to ensure that all pupils:

· become fluent in the fundamentals of mathematics, including through varied and frequent practice with increasingly complex problems over time, so that pupils develop conceptual understanding and the ability to recall and apply knowledge rapidly and accurately.
· reason mathematically by following a line of enquiry, conjecturing relationships and generalisations, and developing an argument, justification or proof using mathematical language
· can solve problems by applying their mathematics to a variety of routine and non-routine problems with increasing sophistication, including breaking down problems into a series of simpler steps and persevering in seeking solutions.
· develop an enquiring mind that has an appreciation of the beauty and creativity of mathematics, where patterns and interconnections emerge as an art form and, in addition to this, where they provide a means of describing the World around us.  
Mathematics is an interconnected subject in which pupils need to be able to move fluently between representations of mathematical ideas. The following areas which provide the base for programmes of study are organised into distinct areas, however pupils should be taught to make connections across mathematical ideas to develop fluency, mathematical reasoning and competence in solving increasingly sophisticated problems. They should also apply their mathematical knowledge to science and other subjects.
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Programmes of Study for Curriculum Areas

Our Curriculum is structured in the following way:

Core Areas –

· English

· Mathematics

· Science and Technology

· Computing

Other Areas –

· Art and Design

· Foreign Languages

· Geography

· History

· Religious Education

· Sport and Health

· Music

· Personal and Social Education

Programmes of study for each of the above areas are included in Appendix Four.

Coverage will be the responsibility of each Class Teacher and other individuals who have responsibility for aspects of our curriculum delivery.

Methods of delivery are entirely at the discretion of individual members of staff, however there is an expectation that this be done in the spirit of creativity, with the proper, appropriate and full use of problem solving and investigative methods.
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Planning

“Without leaps of imagination or dreaming, we lose the excitement of possibilities. Dreaming, after all is a form of planning.” 

 Gloria Steinem
As professionals it is for individual members of staff to plan in whatever way they see fit.

The academy does not seek to dictate this. We can see no benefit in insisting upon a school wide standardised approach.

Planning must be based upon a sound knowledge of both learners and subject knowledge and must be focused on positive developmental outcomes.

Sometimes these might be short term and based on a single lesson or experience, however in many instances they will be part of “a bigger picture”, relating to long term goals.

Members of staff with Class or group responsibilities must produce curriculum plans which will provide broad details relating to the areas they are intending to cover over a period of time.

For Class teachers this will be an annual plan. 

Medium and short term plans will be produced at the professional discretion of an individual and levels of detail will vary according to issues such as subject knowledge, knowledge of the group being taught and confidence.

Planning must be based on assessment knowledge (either written and formally recorded or observational and more immediate) which relates to the developmental needs of a group or individual so that outcomes are maximised.

Individuals are professionally responsible for reviewing planning so that it can be adapted and improved, however, whilst individuals may be expected to engage in professional discussions relating to this, there is no expectation that reviews will be written in nature. 

In planning we are seeking to proved a varied, challenging and inspirational series of experiences for our children and it must be remembered that we must plan to develop both skills and experiences.

Research from NTL indicates that learners remember more effectively when they can use skills to access, process and express their knowledge. Findings indicate that teaching and assessing someone else is deemed more effective than listening to a lecture. If this is true then it's a good rationale for skills based learning: teaching and assessing one another needs planning, group work, creativity, enquiry, evaluation and self-confidence. Listening to a lecture calls on listening and maybe note-making.

Skills based learning provides classroom environments where independence, thinking skills, collaboration and active learning are developed at the same time as knowledge is acquired.

We must remember this when we are planning experiences for our pupils.
Planning must never be so rigid that we do not feel free to abandon it because some unexpected and wonderfully exciting avenue has suddenly opened, or because things are simply not working out as expected.
We must be willing to teach in a way which is flexible, spontaneous and imaginative.  
“Success is blocked by concentrating on it and planning for it. 
Success is shy - it won't come out while you're watching.”
Tennessee Williams 
Teaching

“I never teach my pupils, I only attempt to provide the conditions in which they can learn.” 
Albert Einstein
The art of teaching is more about generating an enthusiasm in children than in teaching facts.

Imparting knowledge is relatively straight forward and may have short term benefits, especially if passing some test is the central motivation, but in the end facts change and their relevance fades.

If we can create a spark at an early age and light a fire of enthusiasm for exploration the World and learning then it will remain with a child for the rest of their lives.

This is the challenge of teaching.

Teaching method and style is a very personal and individual thing.

What proves to be a highly effective approach for one teacher may well prove disastrous for another, an effective way of teaching one subject may not work for a second and an approach that inspires one student may not leave another “cold”.

The fact that teaching is an individual and very natural pastime does not mean that teachers will not develop and improve their practice.

Teaching improves through training and reflection and the constant process of learning from the things we do and the people that we work with.

We should not seek to dictate the way that individuals go about teaching, however we do reserve the right to make judgements about outcomes and effective teaching is clearly key in this.  

The following “top ten” requirements for good teaching was published by Richard Leblanc, Ph.D, York University, Canada, in The Teaching Professor, Vol. 12, # 6, 1998.
1. GOOD TEACHING is as much about passion as it is about reason. It’s about not only motivating students to learn, but teaching them how to learn, and doing so in a manner that is relevant, meaningful, and memorable. It’s about caring for your craft, having a passion for it, and conveying that passion to everyone, most importantly to your students.


2. GOOD TEACHING is about substance and training students as consumers of knowledge. It’s about doing your best to keep on top of your field, reading sources, inside and outside of your areas of expertise, and being at the leading edge as often as possible. But knowledge is not confined to scholarly journals. Good teaching is also about bridging the gap between theory and practice. It’s about leaving the ivory tower and immersing oneself in the field, talking to, consulting with, and assisting practitioners, and liaising with their communities.


3. GOOD TEACHING is about listening, questioning, being responsive, and remembering that each student and class is different. It’s about eliciting responses and developing the oral communication skills of the quiet students. It’s about pushing students to excel; at the same time, it’s about being human, respecting others, and being professional at all times.


4. GOOD TEACHING is about not always having a fixed agenda and being rigid, but being flexible, fluid, experimenting, and having the confidence to react and adjust to changing circumstances. It’s about getting only 10 percent of what you wanted to do in a class done and still feeling good. It’s about deviating from the course syllabus or lecture schedule easily when there is more and better learning elsewhere. Good teaching is about the creative balance between being an authoritarian dictator on the one hand and a pushover on the other. Good teachers migrate between these poles at all times, depending on the circumstances. They know where they need to be and when.


5. GOOD TEACHING is also about style. Should good teaching be entertaining? You bet! Does this mean that it lacks in substance? Not a chance! Effective teaching is not about being locked with both hands glued to a podium or having your eyes fixated on a slide projector while you drone on. Good teachers work the room and every student in it. They realize that they are conductors and the class is their orchestra. All students play different instruments and at varying proficiencies. A teacher’s job is to develop skills and make these instruments come to life as a coherent whole to make music.


6. GOOD TEACHING is about humor. This is very important. It’s about being self-deprecating and not taking yourself too seriously. It’s often about making innocuous jokes, mostly at your own expense, so that the ice breaks and students learn in a more relaxed atmosphere where you, like them, are human with your own share of faults and shortcomings.


7. GOOD TEACHING is about caring, nurturing, and developing minds and talents. It’s about devoting time, often invisible, to every student. It’s also about the thankless hours of grading, designing or redesigning courses, and preparing materials to further enhance instruction.


8. GOOD TEACHING is supported by strong and visionary leadership, and very tangible instructional support resources, personnel, and funds. Good teaching is continually reinforced by an overarching vision that transcends the entire organization from full professors to part-time instructors and is reflected in what is said, but more importantly by what is done.


9. GOOD TEACHING is about mentoring between senior and junior faculty, teamwork, and being recognized and promoted by one’s peers. Effective teaching should also be rewarded, and poor teaching needs to be remediated through training and development programs.


10. AT THE END OF THE DAY, good teaching is about having fun, experiencing pleasure and intrinsic rewards…like locking eyes with a student in the back row and seeing the synapses and neurons connecting, thoughts being formed, the person becoming better, and a smile cracking across a face as learning all of a sudden happens. It’s about the former student who says your course changed her life. It’s about another telling you that your course was the best one he’s ever taken. Good teachers practice their craft not for the money or because they have to, but because they truly enjoy it and because they want to. Good teachers couldn’t imagine doing anything else.
“If you want to build a ship, don't drum up people together to collect wood and don't assign them tasks and work, but rather teach them to long for the endless immensity of the sea.” 
Antoine de Saint-Exupéry
Measuring Success

The measurement of success is an interesting idea and one which clearly impacts on the judgement that we make about the outcomes of a school’s work.
More importantly the way in which we go about this can have a huge impact on individuals and the way they view themselves.

Unhappiness, low levels of self esteem and poor motivation all have devastating effects on the development of individuals so we should consider this area carefully.  

It’s not unreasonable to say that a child who is able to demonstrate an intelligent approach to the things that they do is a successful child who has developed well.

Intelligence is highly thought of in our society

There is an inherent problem with the definition of intelligence and if we aren’t careful we end up taking a very narrow view.

As an example let’s say you believe that IQ is the best way to define and measure intelligence. It follows that:
· You have to get over a certain score in an IQ test to be clever

· You have to be good at verbal and non-verbal reasoning to get a high score

· If your strengths are in other areas, you are not intelligent
This way of thinking has real potential for disaster if we substitute the “low profile” IQ measurement of success with the extremely “high profile” measurement of success in a primary school – the end of Key Stage 2 SATs.

There is a problems with using SATs as a single measure of a child’s success and the consequence should be clear:

· Some people come to believe they are cleaver and can become cleverer, and are therefore positive and active about learning and growth

· Some people come to believe that they’re stuck with their lot and are therefore negative and passive about learning and growth

Psychologist Howard Gardner, Harvard University, USA, takes the view that intelligence is the ability to solve problems and create things that are valued by society. The consequences of this is much more positive:

· Everyone is clever because of what they do well

· Verbal and non-verbal reasoning is valued

· Running a meeting is valued

· Fixing things is valued

· Creating a piece of art is valued

· Managing your emotions is valued

· Running a family home is valued

· People are valued for what they do best 

He identifies a number of different ways to be clever and we believe that the following areas, which offer multiple routes to learning, teaching, creativity and success, should be properly considered and integrated in to our work so that everyone can flourish in their own way.
The following list is not necessarily fully inclusive but it does provide a starting point:

Musical / Rhythmic Intelligence
Your mind comes alive to a rhythm and a melody. You may not be a concert pianist, but you engage easily with music. You may learn well to background music. You could use beats and tunes to pick up new skills and ideas.

Mathematical / Logical Intelligence
Logic and order are important to you. You can think like a machine. Your mind pulls you towards numbers and patterns. Learning can flow for you when ideas fit neatly together, with reasons.

Interpersonal Intelligence
You are an expert in the behaviour and emotions of other people. You understand the weather of human moods. Your mind loves to communicate with others. Learning can happen for you when your team is working well.

Intrapersonal Intelligence
You are an expert on yourself. You know your strengths and targets. You know what makes you feel and think different things. You can communicate well with yourself. Learning alone may suit your independence.

Verbal / Linguistic Intelligence
Words, words, words - written, read, spoken, heard. Words are the food of your mind. You use words, you love words, you learn with words. Language is your life.

Naturalist Intelligence
You know your place in the environment, and you know the environment - city, country, mountain, motorway, animals, people - your mind knows how nature works. Learning can happen when nature and its organising principles are available to you.

Bodily / Kinaesthetic Intelligence
Your mind controls your body with great skill. Your body does just what you want it to. You manipulate objects easily. You may learn best through moving and touching.

Visual / Spatial Intelligence
Close your eyes and you can imagine whatever you want. You can go anywhere, create anything - in your mind. In your head, you can change what you've seen. Images may help you to learn.

Existential Intelligence
Life is your mystery - you have to solve it. You ask "Why?" and the bigger the question, the better. Learning may need to be deep and wide for you. 
(This is acknowledged as 'half an intelligence' it doesn't yet meet all of the 8 criteria for an intelligence)

Marking and Feedback

“Tell me and I’ll forget; show me and I may remember; involve me and I’ll understand.”
Chinese proverb
Marking is a key aspect of the work of those with responsibility for a Class, group or individual.

It is also, probably, the single area where we waste the most time !

Feedback is a much more appropriate word because this, along with the time for reflection and review, is a vital part of development.

· If accountability is the only motivation for marking piece of work then you are wasting your time. 

Members of staff are responsible for outcomes in their setting and it may be that marking a piece of work will contribute to this. Marking does not, however, show this in itself.

· Marking is a useful means of giving recognition to a piece of work and this can be an important motivation for an individual.

This type of marking is unlikely to be detailed, however it must reflect the work to which it refers. 

· A key aspect of the review a piece of work is providing useful feedback to an individual. 

This will relate to things which have been done well and need to be maintained as well as things which need development.

Written feedback may well be appropriate medium for those who are older and more mature but is unlikely to be effective where this is not the case.

In general verbal feedback is much more likely to prove effective.

· Annotations to a piece of work may well prove to be a useful assessment tool. They can provide useful and effective assessments records and as such can be an effective source of information.

If you are doing this you should ensure that you are not pointlessly recording the same information elsewhere as part of some administrative record keeping or accountability exercise.

Individual member of staff have the professional discretion to mark in whatever way they deem appropriate so that it contributes to positive outcomes.

We do not believe that it is beneficial to a pupil’s development for them to be exposed to, and programmed by, an environment where marking and feedback is uniform across a whole setting.

We believe that it is beneficial for pupils to experience a range of accessible approaches to marking from those who they work with because this is part of their development as independent and flexible learners.

For this reason the academy does not seek to impose any specific requirements in relation to marking and feedback.
Assessment and Target Setting

“There's a saying in Illinois I learned when I was down in a lot of rural communities. They said, "Just weighing a pig doesn't fatten it." You can weigh it all the time, but it's not making the hog fatter. So the point being, if we're all we're doing is testing and then teaching to the test, that doesn't assure that we're actually improving educational outcomes.”

Barack Obama
We are of course responsible and accountable for the outcomes of the education of the children in our care and one aspect of assessment relates to this.
We have developed detailed methods of compiling data and analysing data, linked primarily to reading, writing and maths, so that the attainment and progress of individual children and groups can be closely monitored.

This allows us to set challenging targets and to instigate intervention strategies where necessary.

Summative Assessment

The goal of our summative assessment is to evaluate pupil’s learning at the end of a period of time, or unit of work, by comparing it against an agreed standard or benchmark.

Examples of our use of summative assessment include: 

· end of Foundation Stage assessments
· phonics testing in Year One
· end of Key Stage One SATs in Year Two
· end of Key Stage Two SATs in Year Six


· end of year assessments at the end of other school years using optional SATs

· end of year assessments based on “Assessing Pupil Progress” (APP) materials

· similarly based mid year assessments in all school years

· the completion of annotated and moderated writing portfolios across the school


· analysis of the success of intervention strategies
Information from summative assessments is used formatively to assess attainment, measure progress from a baseline and to set annual targets for progress.
This is limited to the key curriculum areas of reading, writing and maths.
The academies summative assessment methods are standardised across the school, however the more useful and relevant “day-to-day” class based assessments that teachers, and other adults with responsibility, use to inform their work are not.

Formative assessment

The goal of formative assessment is to monitor a pupil’s progress and development so that we can provide ongoing feedback, improve our teaching and learning. Formative assessments:

· help pupils identify their strengths and weaknesses and target areas that need work

· help teachers, and other adults, identify where students are struggling and address problems immediately

Examples of formative assessments include:

· talking with a pupil and asking them to explain what they are doing

· asking pupils to analyse their own work and give feedback

· asking pupils for their perception of what they need to do to improve

· monitoring and reviewing the content of written work

· draw a concept map in class to represent their understanding of a topic

· writing a couple of sentences identifying the main point of a lesson

· reviewing a project before it is finished

It is for individuals with responsibility for Classes, groups or individuals to make professional decisions about the sort of formative assessments they are going to use, if and how they are going to record this information formally, and the way in which they are going to use it to inform a process.   

We must hold firmly in mind our view that assessment should never be an end in itself.

If we are going to assess an aspect of a pupils work or development there must be some purpose at the outset and there must be a clear expectation that we will be generating data which is of practical use.


Assessment must be part of the development process and unopened files on a shelf are an utter waste of time and effort, even if the data in them is accurate and complete.
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Record Keeping and Reports

“The wise understand by themselves; fools follow the reports of others”
Tibetan Proverb
The results of summative assessments, and associated targets, are kept centrally by the academy’s management team. Data relating to individuals is confidential in nature, however group based data may be placed in the public domain at the discretion of the Headteacher.

Those with responsibility for Classes, groups or individuals will use their professional discretion to keep appropriate and useful records. The nature and content of these records will vary according to the needs and wishes of individual members of staff, however they should be regarded as confidential in all instances.

As is the case with assessment generally we do not have an agenda where record keeping is an end in itself. 

All records must be purposeful and properly measured.

The academy has an agreed system for reporting a pupil’s attainment and development which involves:

· the compilation of written reports in Autumn, Spring and Summer Terms for parents

· formal parent evenings in the autumn and Summer Terms

· an open door policy which encourages dialogue between staff and parents at any time

· a review process for children with Special Educational Needs
In addition to this the academy will produce and publish reports relating to its work generally, and to the attainment and development of the children in its care.

This data will be firmly in the public domain with the key point of access being an extensive Evaluation section on the academy’s web-site.
This will be updated at least annually. 
“If people are coming to work excited, if they’re making mistakes freely and fearlessly, if they’re having fun, if they’re concentrating on doing things rather than preparing reports and going to meetings, then somewhere you have a leader.”

Robert Townsend
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Schemes and Resources

The following resources and schemes are available in school as an aid to teaching and learning.
It is not intended that they be followed in a “religious” fashion – rather they should be used as support and as a part of the creation of a fully diverse and creative curriculum. 

English:

· Collins (general English, grammar, comprehension and punctuation) 

· Think Writing

· Morrells Handwriting

· Reading Explorers

· Grammar for Writing

· Support for Spelling

· Spelling Made Easy

· Letters and Sounds (phonics)

· Focus on Comprehension – Nelson Thanes

· Whitwalls Guided Reading

· Hamilton Trust

· Phonics Play

· Toe by Toe (SEN support)

· Word Wasp (SEN support)

· Sir Kits Quest (writing support)

Mathematics:

· Springboard Maths

· Target Maths

· Letts

· Collins

· KS2 Maths

· Ginn

· Hamilton Trust

· Click Teaching

QCA materials are also in use in support of other curriculum areas.
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Examples of Summative Assessment Materials

Examples include:

SAT Papers
SAT Mark Schemes
Annotated Writing Files
Assessing Pupil Progress Materials

Individual Tracking Sheet

Group Tracking Sheet

IEP Format 

In addition to this:

School Generated Data Analysis (end of year)

School Generated Data Analysis (mid-year)

Foundation Data Analysis

Raise Analysis

Group Target Data

Individual target Data

Pupil Progress Risk List
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Examples of Reports

Examples include:

Individual School Report Format

Individual Tracking Data





