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	SCHOOL CONTEXT
	· Bradworthy Primary Academy is a village primary school for 5 – 11 year olds. Mainly white British ethnicity. Social deprivation indicator is above average (Quintile 1).
· 4 children are supported by an EHCP (2%) which is lower than the national average. 
· 14.5% of children have SEN support which is in line with the national average.
· 22.8% of children are Pupil Premium which is below the national average.
· The school’s previous inspection was in October 2023 when the school was rated as Requires Improvement. 

	MONITORING KEY ISSUES
Areas identified in for development in …….
	Key Issues                             
	

	
	Children do not achieve well in the Early Years with only 44% reaching GLD in 2024/2025. 

	The school was struggling with a falling school roll and reduced from 7 to 6 classes in September 2025 by running a R/1 class (30 pupils) and a Y1/2 class (33 pupils). We are currently full in these classes with a waiting list of pupils who want to start at the school. 
We will be opening a 0.5 class after May half term to accommodate. 

	
	Attendance is lower than National average with 94.4% attendance overall. The school is currently in the bottom 30-40% of all schools Nationally.  
SEN and PP group data is better. 
	Pupils have an overgenerous view of their ability with writing and spelling. New schemes have been implemented this year underpinned by learning science which are being monitored. 

	
	
	

	OVERALL EFFECTIVENESS:  
	

	Focus on > 
	Continue to engage in the school improvement process with QET with focus on teaching phonics, Early Years and the wider curriculum including PSHE. 

	INCLUSION
	Strengths 
	2
	Areas for Development

	
	Staff know pupils well and work closely with parents and other professionals to support children.
A graduated response is embedded where pupils needs, required support and implementation are reviewed regularly.  
Staff training plan is in place to support this and reflects on current cohorts and staff experience self-evaluation.  
	Reconfiguration of current small step assessment processes and monitoring systems.   Current use of Wakefield Progression Standards to be reviewed for efficacy and modernised where needed.  
Consideration of similar ‘system’ such as PIVATS.  Development of internal tracking system and ongoing pupil assessment portfolios in line with SEND Pupil Profiles.  

	
	Collaboration with Agencies & Virtual School: 
Personal Education Plans and support offered to LAC or PLAC is based around individual knowledge of the child, our understanding of their needs and effective and relevant information sharing amongst staff.  
HT and SENDCo have been working closely with our school Inclusion Partner, Kate Wilson since the Spring Term 2026. 
	Pupil Premium: 
Further develop the coordination of Pupil Premium lead.   
Responsibilities to include data analysis for PP cohort, attendance monitoring and progress reviews.  

	
	
	Development of Forest School and Outside Provision Across school grounds.   Specialist playground equipment to be installed to provide access for all pupils to stimulating playground environments.  
Forest School area and staffing to be developed to provide facilities for all pupils, along with opportunities for pupils to access this to support nurture provision, attachment based mentoring facilities and a dedicated space for outdoor regulation.  

	
	Leadership of SEND: 
Qualified SENDCO is very experienced, a member of SLT (Associate Headteacher) and central in strategic planning around inclusion. 
 
	Re-initialisation of Holsworthy SENDCO Forum, organised and managed by school SENDCO.  Hosting meetings, arranging speakers and implementing joint action plans.  

	SAFEGUARDING 
	Strengths 
	2
	Areas for Development 

	
	Knowledge of parents, families and community means we are able recognise and identify families who may need help and support, and signpost to relevant agencies / levels of support ie/ Front Door or Early Help.  
	School is seeking to introduce an electronic sign in system for people attending the school including for staff, visitors and contractors to ensure that the appropriate checks have been completed and visitors know who to raise a safeguarding concern with.  

	
	We (whole staff and leaders) understand the needs of individual pupils, their challenges, barriers and specific safeguarding vulnerabilities.
	Online Safety
Developing an overview of our curriculum to maximise effect and ensure all additional learning opportunities are maximised (eg use of specialist professionals / representatives from outside agencies). 
Development of webpage for Online Safety. 
Host Online Safety parental meeting / training opportunities.  

	
	Safeguarding is a central priority within the school, reflected in consistently positive feedback from parents, all of whom report that their children feel safe. The school’s strong relational approach with both pupils and families is a significant strength when addressing safeguarding concerns. Pupils feel confident speaking to trusted adults, and staff build positive, open relationships that encourage disclosure. This collaborative approach enables staff to work effectively with parents to ensure that any child protection concerns are managed promptly and in the best interests of the child.
 
	Young Carers
Pupils who are young carers need to be identified and monitored in line with our vulnerable pupil provision.  Opportunities for enrichment activities implemented where necessary within a cohort.  

	
	
	New DSL
Mr Lapham is new to the role of DSL this year. He has completed training on ‘Stepping into the Role of DSL’ on Educare and is regularly attending Devon Safeguarding Forums. Mr Lapham has reached out to Tash Wood (North and Mid Safeguarding Lead – DCC) for advice during the year and is also receiving support from Mrs Turner who is very experienced in her role as DDSL

	
	
	The new fence in front of the new building is too low and needs to be raised. 

	PERSONAL DEVELOPMENT


	     Strengths
	2
	     Areas for Development

	
	Pupils’ achievements are celebrated well. Children enjoy Gold Book assemblies as well as other whole school events where successes are shared and rewarded. 
	StepLab was introduced last term for a small group of staff and has since been successfully rolled out to all teaching staff. This approach has enabled SLT and subject leaders to carry out focused lesson visits and provide some developmental feedback.
It has also enabled us to promote a culture of continuous professional development, where teachers actively share and embed best practice across the school, leading to improved consistency and quality of teaching.
This is a big change for our experienced teaching staff and is a long-term focus. We have started with a 12 month ‘drop-in’ phase before moving to a more coaching based approach in the next academic year. 



	
	Strong relationships between staff and pupils underpin a calm, respectful and inclusive learning environment.

	

	
	Children enjoy a huge range of extra-curricular clubs, trips, residentials and experiences which expose children to the wider world. This helps pupils to develop confidence and resilience as well as exposing them to valuable cultural experiences which are not available in our rural location. 
	Pupils have been learning about British Values and have some knowledge of democracy, rule of law and individual liberty but this is not embedded. They have a very limited understanding of mutual respect for and tolerance of those with different faiths and beliefs which needs addressing quickly.  The initial year cycle is currently being completed across the school with cross curricular links being established wherever relevant.   Class based assemblies, whole school assemblies and resources prepared by the PHSE coordination are currently being implemented.  A review of the success of the implementation of this programme will be completed in Autumn 2026.  

	
	Pupils demonstrate high levels of confidence and self-esteem and are able to articulate their views clearly and respectfully. This is evidenced by the performances the children put on throughout the year as well as the high numbers of pupils who put their names forward to compete in sporting competitions. 

	A programme of visitors to speak to children needs to be developed.  These should include industry leaders, representatives from a range of professions and businesses, representatives from charity groups (eg RNLI / NSPCC), cultural and faith based leaders and representatives from emergency services (eg Police / Coastguard / Ambulance / Fire Service). 

	
	
	The development of the role of the school council is underway.  Pupils are being elected in to their roles, with greater levels of responsibility for older pupils.  School council will continue to prioritise sharing of pupil voice with school leaders.  
Development ongoing playground upgrades to be reviewed and discussed at each stage within School Council meetings.  

	LEADERSHIP AND GOVERNANCE 
	Strengths
	3
	      Areas for Development

	
	A strong, inclusive culture promotes respect, belonging, and aspiration across the school. 
Staff and pupils understand and embody the school’s core ethos in daily practice.

	Headteacher is new in first headship post. 
Support available from experienced SLT team and trustees as well as external agencies and individuals including Kate Wilson (DCC School Inclusion Partner), Mark Walker (Head of Education, Quality and Inclusion – North and Mid Devon), and the DSLS and Laura Kies (School Improvement Lead – Harbour Trust)
Mr Lapham has also been visiting other local primary schools to network and learn from good practise elsewhere. 

	
	To ensure sustainability, the school has engaged with the Harbour Trust through and associate membership providing valuable support. 
	

	
	The SEND provision is a strength of the school. The SENDCo is organised and robust in ensuring all ISPS and EHCPs are up to date and live in the classroom. SEND children are all engaged, confident and learn well with their peers. 
	Trustees have started building relations with coordination team members to ensure they are giving an appropriate level of challenge as well as being involved in subject discussions and celebrating successes with the children to gain a full rounded view of education in the school. 

	
	Leaders are prioritising school development and taking pro-active steps to ensure the continued development through updated development planning, curriculum coordination and regular monitoring of teaching and provision.  

	Trustees need further training to give them a better understanding of how to fulfil their role and support the school accordingly.  


	
	Financial resources are managed strategically to maximise impact for pupils.

	To further refine and embed the school’s vision to provide more clarity on the direction of the school in a new management structure and to ensure this is consistently understood and enacted at all levels.


	
	The school demonstrates consistently good pupil outcomes over long period of time including data for disadvantaged pupils. 

	

	Early Years
	Strengths 
	
	Areas for Development 

	
	Effective parental engagement, including workshops, communication, and involvement in children’s learning journeys.

	Leaders need to understand the provision and how this links to learning and the curriculum.
 

	
	Positive behaviour culture, where expectations are clear and children demonstrate respect, kindness, and cooperation.

	
ED is new to Early Years and has been working with support from Sally Rice (DCC Early Years Advisor). 

	
	Effective teaching of early reading, including systematic phonics, resulting in children developing confidence and fluency quickly.

	Outcomes in Early Years have been below national levels for too long. The school needs to refine assessment practice, ensuring there is a clear understanding of end goals and the small steps needed for pupils to achieve them. 


	
	Leadership have a clear vision for Early Years with changes planned for 2026/2027 and new EYFS specialist starting in January 2026.
	Children need more opportunities with clear learning intentions. 

	
	
	Children need more opportunities to develop gross motor and investigation skills. 

	
	Highly nurturing environment, where children feel safe, secure, and confident to explore and take risks.

	Early identification of needs. The school is very good at supporting disadvantaged children and needs to ensure that pupils who need support are being identified as quickly as possible. 

	BEHAVIOUR AND ATTENDANCE 

Pupil’s attitudes to learning, behaviour. 
Attendance/ punctuality

	      Strengths
	2
	      Areas for Development

	
	The behaviour of pupils continues to be a real strength of the school. Children show a care towards each other and are respectful. 
	The work of the Mental Health Support Team has been embedded within the school and pupils and staff have been able to access this support.   A whole school level audit needs to take place to review the efficacy of current provision, with all major stakeholders being invited to contribute.  

	
	The school has introduced an attendance structure and programme in line with support from the School Inclusion Partner.   
	

	
	Children are proud of the school and enjoy going to school. They show brilliant attitudes to their learning and appreciate the opportunities available to them at school. 
	The school’s attendance is currently below the Attendance Baseline Improvement Expectation however leaders are aware of reasons for this.

	
	Parents continue to be very supportive of the school and comment positively about their children’s experiences as shown in our parent survey (April 2026)
	 The school needs to ensure systems around registers are robust and in line with the school attendance policy.  

	CURRICULUM AND TEACHING
	Strengths
	2
	Areas for Development

	
	Outcomes show that pupils, including disadvantaged pupils, are making good progress from their starting points.

	Writing in Key Stage Two literacy books shows inconsistencies. 
To support spelling we have implemented Read, Write Inc. Spelling in all Key Stage Two classes, consolidating the implementation of Read, Write Inc. Phonics throughout EYFS and Key Stage One.  
To support writing in Key Stage Two the CUSP English Scheme has been implemented.  This has structured writing sessions to focus on key skills such as grammatical structures, punctuation and key features of text types.  
These programmes are currently being embedded with the ongoing review by Phonics & English Leads.  End of Year progress Data and teacher assessment to be used to adapt provision as needed for the 2026/27 academic year.  

	
	Read Write Inc was implemented in September 2024 and is now a real strength of the school.  Teachers and teaching assistants have received training and CPD over the last 5 terms and the school continue to work with the literacy hub to ensure best practise. The teaching of phonics in KS1 currently mirrors the teaching in reception showing true fidelity to the scheme as well as well-established language, expectations, assessment and modelling. 

	Leaders need to understand the writing framework and how this aligns with CUSP. 

	
	Learning behaviours in Early Years are very good. There are clear routines and structure to the day. Children know what to do, what is expected and they behave well. 
	Whole Staff Training is underway based on the role of Executive Functioning in underpinning children’s learning.  Teaching staff have completed this training and are now implementing the use of screening tools and the Inclusion Toolboxes to support all pupils in developing & utilising their executive functioning independently in their learning.  Support Staff training will now commence, with focused assemblies being integrated into the Summer Term to make these skills explicit in an age-appropriate way.  

	
	Leaders have redesigned the curriculum to ensure the curriculum is ambitious, well-sequenced and coherently planned, ensuring progression of knowledge and skills from Early Years to Key Stage 2. Leaders also ensure that the curriculum is inclusive and designed to meet the needs of all pupils, including those with SEND and disadvantaged pupils.

	Pupils in Key Stage 2 demonstrate a strong sense of pride in their work and approach their learning with maturity and commitment. Teachers are increasingly effective in ensuring that key foundational knowledge and skills are securely embedded before introducing new content. While this approach is strengthening provision, it is not yet fully embedded, particularly for older pupils, some of whom have residual gaps in foundational knowledge stemming from earlier stages in Early Years and Key Stage 1. Leaders are addressing this through a sustained focus on curriculum sequencing and targeted support around non-negotiables.


	
	Lessons are structured to reduce cognitive overload and support all learners and this is becoming more consistent across the school. 


	Marking policy needs reviewing to understand the impact of pupil progress and better understand how gaps in foundational knowledge are addressed. 



	
	
	Work is needed to ensure that the progression documents fully align with curriculum maps to be clear on where skills are being taught and ensure that disciplinary knowledge is well sequenced. 

	· 
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